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Chapter One: Educational Benefits

Our sub-committee was in charge of bringing documentation pertaining to the
benefits for the elementary children who study World Languages. We read a great deal of
research and interviews with language and education experts that support the importance of
teaching a second language. What was most interesting though, was to read about the
multitude of incidental benefits gained by students who study world languages, especially
those who start at an early age. We believe strongly that after reading our report, parents,
teachers, school board members, and other interested parties will share our appreciation for
the early study of world languages and its ability to enhance the teaching of core subjects.

Improved Cognitive Development
Many of the articles we read point out that learning a second language helps improve

studentsdé analyti calndslkinlhlasn,c ec rcihti il dale ntélsi rckoigmg t i

Therese Sullivan Caccavale, president of the National Network for Early Language Learning

(NNELL) elaborates on some of those issues in an online newsletter, Duke Gifted Letter, for

parents of gifted youth at Duke University: She refers to a 2007 study in Harwich,
Massachusetts t studénts who Btodigsadforeigh language in an articulated

sequence outperformed their non-foreign language learning peers on the Massachusetts

Comprehensive Assessment System (MCAS) test after two-three years and significantly

outperformed them after seven-eight years on all MCAS subtests. 6 She further adds

is research that shows that children who study a foreign language, even when this second

language study takes time away from the study of mathematics, outperform (on standardized

tests of mathematics) students who do not study a foreign lanquage and have more

mathematical instruction during the school day. ©

A NCSSFL (National Council of State Supervisors for Languages) publication also

points out the cognitive and academic benefits by referring to several studies that

demonstrated that students who study foreign languages starting in the elementary years

have outperformed their monolinqual peers in all the core subjects. The articles cover

cognitive, academic and societal benefits. The FLES Program (Foreign Languages in the

Elementary School), also suggestst hat #fAbenefits of early |l anguage

| anguage acquisitdewvwelbommaenti ooff ngt adhent 6s creat.

listening skills and suggesting that kids who learn a second language in elementary school
make greater progress in reading and writing than their counterparts. According to Jean
Piaget, renowned developmental psychologist, children are more open-minded at an early

age, generally elementary school level. He believes that if an idea or experience is not well


http://www.dukegiftedletter.com/articles/vol8no1_ef.html
http://www.ncssfl.org/papers/index.php?rationale
http://www.tesd.k12.pa.us/FLES/program.htm

understood at first, the child is more willing to strive to overcome the obstacle. Also, another
fact supported btydenss tvhpdhavessudiad $oreigrhlandquagesiattain higher

scores on the Scholastic Achievement Tests (SAT) and the American College Test (ACT),

especially in the verbal areas.

Increased Language Proficiency
Fluency and oral proficiency is attained by several years of language learning. The

earlier one starts, the better the chance of being fluent. Many studies have been undertaken
to study brain elasticity. Results show that the best time to study a language is between 4

and 10 years. Begley (1996), among others who looked into this conceptsaid : fit he cri ti c
period for | anguage |l earning cl .0Nashs(1997)added each ch
that the ability to learn a second language declines tremendously after age 6; however, this

does not mean that one cannot learn. It means that early starts improve proficiency. Many

other studies have supported this concept of the developing brain and conclude that early

language acquisition is best (Brain Research in the Foreign Language Classroom). This last

article also mentions another benefit of studying a second language at an early age: higher

probability of acquiring native pronunciation and proficiency.

In the Duke gifted letter mentioned earlier, Martha G. Abbot responds positively to

the question: fAShould foreign | anguage instructd.i
Ayounger | ear Bthacapaciyta developmeasrateses pronunciation and
intonation i n a new ivhnECaggavaegiges aimodt thesareesverds$nu | |

her response in the same article.

In early childhood, becoming bilingual is often an unconscious event, as natural as
learning to walk and ride a bike. According to Singleton (1989) children who learn a second
language in childhood do tend to achieve higher levels of proficiency than those who begin
after childhood. Younger children pick up the sound systems and grammar of a new
language more easily than adults. Furthermore, research supports that at an early age,
children are more receptive to learn another language through play, an intuitive and implicit
mode of learning used to acquire their first language (Nash, 1997; Winslow, 1997).

According to Nancy Rhodes i nLanfjuage Learning and the Developing Brain , 0
(Learning Languages,1996. Reprinted for the Center of Applied Linguistics), when students
begin learning second languages early in high quality programs, they have time to internalize
the sounds of a language, accumulate a batch of vocabulary and phrases, and develop
language-learning strategies that will lead to greater language proficiency when they
continue language study at the intermediate and secondary level. A longer sequence of

learning, as mentioned earlier in the report, will help children to become more proficient in


http://senormiguel.com/images/pdf/6_Brain_Research_in_the_Foreign.pdf

that language and will give them an opportunity to pick up a third language . Helena Curtain

elaborateson t hat i n aroaretiignl & ana@lulagae: Learni ng: an

Global Awareness and 21st Century Skills
In this 21 century, we must realize that for our country to survive in a global

economy, our children need to learn to be citizens of the world, understand other cultures

and be able to communicate with the rest of the world. Students who graduate being

fluent in more than one language, become an asset to their country and their companies.

Speaking another language gives them an edge over their competitors in the job market.

Exposure to diversity & different cultures is a positive experience for all. Itis

important for our children to learn about other cultures that are around them presently or that
they might encounter in later job positions or even travels. According to Katherine Hannes in

her article, "Communication and Culture: The Benefits of Beginning Foreign Language Study

Early", FLES program graduates report that their foreign language study has helped them
gain entry into the careers of their choice, including diplomacy, intelligence, the armed
services, and international businesso0 ( Br a n a ma n 1&.nlndaddiiemtantheenultiple
cognitive and career benefits associated with language learning, the exposure to another
culture offers its own bonuses in human understanding and world trade.

We hope that this report will convince the Board to expand our curriculum in World
Languages for the Elementary Schools. Knowledge of world languages is a must for our
children to grow up to be well-rounded individuals, with all the resources necessary to
compete in college or work, or simply to travel or communicate with people from other
cultures. Our children are the future of this country, and they need to be well-equipped to live
in this new global world. When four out of five new jobs in the United States are created as a

result of foreign trade, learning only one language is no longer acceptable (NCSSFL).


http://www.southernct.edu/organizations/hcr/2004/nonfiction/foriegnlang.htm
http://www.southernct.edu/organizations/hcr/2004/nonfiction/foriegnlang.htm
http://www.southernct.edu/organizations/hcr/2004/nonfiction/foriegnlang.htm
http://www.ncssfl.org/index.php

Chapter Two: Choice of Language

There is a consensus among our sub-committee that Spanish should be taught within
the elementary schools. When coming to our decision, we considered what Dr. Thekla Fall
said about the ease of finding teaching resources for commonly taught languages such as
Spanish. Also, we feel that it is easier to find highly qualified staff for teaching Spanish
rather than for a less common language. Moreover, since Spanish is a Romance Language,
learning it at an early age would serve as a springboard for students to study additional
languages, especially those within the Romance category. For those reasons, we chose to
explore the option of implementing Spanish at the Elementary level.

Language Prevalence in the World
There are approximately 330 million Spanish speakers worldwide, and another 50

million people speak Spanish as a second language. According to the United States Census

Bureau, there were an estimated 41.3 million Hispanic persons living in the country as of

July 1, 2004, which makes Hi spawndondrast,thche country?o
Hispanic population was only 22.4 million in 1990. By July 1, 2050, the Hispanic population

is expected to grow to 102.6 million. This is hardly surprising, when one considers that one

of every two persons added to the population between July 1, 2003 and July 1, 2004 was

Hispanic. Forty nine per cent of the Hispanic population lives in California (12.4 million) or

Texas (7.8 million). Another eleven states have Hispanic populations of at least half a

million. The number of Hispanic businesses in 2002 was estimated at 1.6 million, up thirty

one per cent from1997. The gross receipts of Hispanic businesses in 2002 totaled $226.5

billion, which represents a 22% increase over 1997.

How World Languages are Taught in other Countries
INnthe 1995Eur opean Commi ssi on 0 g anhlLiedrning iPTaoywaeds A Te a c |

the LearningSoci et yo, stated that O6upaywneshouldbé et i ng i ni-
proficient in two Community Foreign Languages. The Lisbon Summit of 2000 defined

languages as one of the five key skills. By 1998, nearly all pupils in Europe studied at least

one foreign language as part of their compulsory education. In secondary education,

children in Denmark, Netherlands, Germany, Finland, Sweden, Switzerland, Greece,

Cyprus, Estonia, Poland, Romania and more, learn at least two foreign languages. On

average, pupils have lessons for 3-4 hours a week beginning between the ages of 6-10.

Ninety-three percent of children learn English at the lower secondary level. French and

German are taught at all levels, as well.



In the UK, according to Kate Brown, writing for the International Herald Tribune, the second
language taught in British schools is French for practical reasons. France is easily with
reach and there is an accessible opportunity to learn the language. Wiki again reports

details on the following countries:

Canada: French begins in K or 1% grade. Extended French is offered in Grade 7 and entails
more courses being taught in French.

EU: Languages are categorized, and, in the spirit of fostering European unity, schools teach
at least 2 other European Languages.

L | is the mother tongue and therefore remains the students' first language
t hroughout school . The study of a fdrst fo
includes learning English, French or German.

e LIl is compulsory in those schools with enough children from 1 grade and up. In the
secondary level, some classes are taught in an L Il language by a native speaker.

e All pupils must study a second foreign language, L IlI starting at the secondary level,
and any language available in the school may be chosen.

e Students may choose to study a third foreign language, L 1V, in high school.

Hong Kong: English and Chinese are both official languages and therefore are mandatory
subjects of education and classes are taught in both official languages.

Japan: The need for bilingualism in Japanese and English has prompted scholars to
advocate teaching mathematics in English and subjects such as history would be solely
taught in Japanese.

Middle East: Most schools in the Middle East follow the Dual or Triple language Program.
Grammar, literature and the Arabic languages are taught in the native languages. Math and
Science are taught in English except in Lebanon where students are taught math and
science in either English or French.

South East Asia: Since the mid 19906s Thailand and Mal a
techniques in foreign language education. Core subjects are taught in both the mother

tongue and English. The Malaysian government has a policy that mandates phased

introduction of English immersion in the subjects of Math, Science and IT.

The Netherlands: There are 100 bilingual schools. Classes are taught in English and in
Dutch. The following subjects are taught in English: Arts, Chemistry, Physics, Biology,
Geography, Economics, Physical Education, Drama, English, Mathematics, History and
Religious Studies.

The Philippines: In this country with two official languages, subjects such as Math and
Science are taught in English, while History and Civics are taught in Filipino.



USA: The majority of U.S. High School students are required to take at least 1-2 years of a
second language. The vast majority of these classes are either French or Spanish.

(Statistics copied from WIKI)

Reputable World Language Programs in our Country
The decision to implement an Elementary World Language Program requires careful

analysis of a variety of factors that will inevitably affect said program. Access to proper

funding, selection of academically suitable classroom materials, and garnering community

support are only a small sampling of key el

As Pine-Richland begins its implementation, we must realistically examine the hurdles and
accomplishments of those who have successfully gone before us. By studying the structure
of other districtsd programs, we are abl e
beneficial to our endeavor.

A table containing an expanded version of the following information can be found in
the Appendix A; what follows is a summary of that information.

Of the referenced elementary WL programs, Spanish, French and/or German were

the languages that were studied in all cases. The languages were chosen based on

ement

o

gl e

school s6é proximity to other countries, percentag

specific ethnic groups, availability of resources, and the ease of developing and maintaining
a well-articulated K-12 track based on the specific language. From schools which solely
feature elementary Spanish programs, it was noted that Spanish is a Category | language
(i.e. has a written alphabet similar to English, sounds/intonation similar to English, etc.)
whereas other languages (e.g. Mandarin Chinese, Arabic) are Category Ill languages, and
therefore pose complexities with regards to acquiring written and spoken aspects.

All referenced schools reported that the community whole-heartedly supports the
program, although it is to be noted that some community members initially had minor
guestions. One school in WI reported that they created a pamphlet for community members,
outlining the benefits of learning a language at any early age, as well as offering suggestions
for helping children study and use the language at home.

The greatest strengths of the referenced programs include students experiencing a
deeper understanding of the language, impeccable accents, appreciation of other cultures,
facilitated transition to learning other Romance languages and, most importantly,
enthusiastic students and community members. Weaknesses of the referenced programs
mainly include teachers not being with students for enough time per week, lack of K-12
articulation, and teacher turnover. It was also noted that while finding materials for grades
K-2 can be challenging, it is even more difficult to find suitable materials for grades 3-5 that

do not start with letters, numbers, animals, etc.



Established World Language Programs in our Area
The chart below compiles information that was gathered from area schools about
their FLES programs. All information was collected by parent volunteers speaking with each

school s contact for Upper St. Cl a

2000 PSMLA guide.

Some strengths identified from the programs were very positive support from parents

person except

and the community, as well as, that beginning World Languages at a young age encourages
love of language and other cultures. The most often identified weakness for the Elementary
World Language Program was the lack of classroom time allotted to it.

Established World Language (WL) Programs in our Area
Note: Hampton, Mars, Seneca Valley, and North Allegheny do not offer elementary WL programs.

. Quaker
Mount Lebanon Upper St. Clair Fox Chapel Valley
1. Do you offer WL in yes yes yes yes
elementary school?
2. Language offered? Spanish Spanish Spanish Spanish
3. When does instruction begin? | First Grade First Grade K Fourth Grade
4. When did the program begin? | 2003 1997 1992 1996
5. What was t he| Great! We followed | Great! Viewed as | Very Very positive
response? suit with other area | leaders in WL Positive! response!
schools. Elem. Ed.
6. What type of program is it? Content related Content related Oral based Vocabulary
program program. beginning building with a
followed by communicative
writing in the approach and a
5" grade. heavy emphasis
on cultural
events.
7. How is the foreign language 30 minute classes 15 and 2™ 40 minutes 150 minutes in
class scheduled? held 2 times per grades have 50 every other a six day
week. minutes weekly. week. rotation.
3 and 4"
grades have 75
minutes weekly.
8. Current staffing. Seven schools Four schools Two full- time | Two full-time
covered by 4 full covered by 4 full- | and one part- | teachers.
and 2 part-time time teachers. time teacher.
teachers.
Importance of World Languages in the Business World
According to Forbes.combs | atest r epghidst, i The
of the top five hundred global companies are foreign-owned. Many leading U.S. global
companies, such as General Electric, Bank of America, and ExxonMobil, obtain a
meaningful portion of their revenues and profits from outside the United States. In terms of
market value, Brazil, China, and India experienced the greatest growth, with market values
doubling in the past year. (Source: AiThe Worl do

Brian Zajac, 04.02.08, Forbes.com)
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With commerce extending beyond countries' borders, foreign language skills are
becoming increasingly important. Companies need employees to analyze and report on
transactions involving multiple countries and currencies. Companies must comply with laws
and reporting requirements of every country where they conduct business. With the
prevalence of American culture in media, foreign colleagues appreciate Americans who are
knowledgeable of local languages and cultures. The foundation of business is relationships.
Global companies need employees who develop and sustain relationships with their foreign
counterparts, suppliers, and customers. Studying world languages and other cultures
develops employees who are in demand by global companies.

(Source: Department of Foreign Languages & Bilingual Studies, Eastern Michigan
University, emich.edu)

Edward Trimnell, author of Why You Need a Foreign Language & How to Learn One

(2003), notes that the global popularity of English often leads to the incorrect assumption

that everyone in the world can functionally speak English. Americans doing business abroad

should not assume that foreign nationals can understand and communicate in English in a

variety of complex business conversations. People with foreign language literacy have a

competitive advantage in researching markets, selling products, and developing business

relationships abroad. ( Sour c e : 6Edward Tri mnell on the Myth

Costs of Americansd® Monolingualisméb, Sherry Schw
Besides learning a foreign language itself, study abroad is another way for students

to distinguish themselves. Living abroad when language skills are not yet refined

demonstrates courage, as well as, an ability to adapt to a new environment. Exchange

students have a better idea of the big picture - they left the comfort of their familiar

boundaries and saw the United States from a different perspective. More important than

knowing a given language itself, study of world languages reveals an ability to expand into

other languages if necessary. Students of world languages are not just learning to speak

and write in another language i they are developing valuable lifelong communication skills.

(Source: 6Tal k Up Your Foreign Language Skill sé,

monster.com.)
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Chapter Three: Types of Programs

Program Types and Goals

Elementary school foreign language programs fall into the following broad categories: total

immersion, two-way immersion, partial immersion, content-based FLES (foreign language in

the elementary school), regular FLES and FLEX (foreign language experience).

Characteristics of Elementary Foreign Language Programs

Program Type

Percent of Class Time Spent
in Foreign Language per
week

Goals

1. Total Immersion

Grades K-6

The focus of instruction is on the
regular curriculum. The foreign
language is the vehicle for content
instruction; it is not the subject of
instruction.

50-100%

(Time is spent learning subject
matter taught in foreign
language; language learning per
se incorporated as necessary
throughout curriculum.)

To become functionally
proficient in the foreign
language.

To master subject content
taught in the foreign language.
To acquire an understanding of
and appreciation for other
cultures.

1.1. Two-Way Immersion

Grades K-6

(Also called two-way bilingual, dual
language or developmental bilingual
education). Instruction is typically given
in each language for one half day.

At Least 50%

(Time is spent learning subject
matter taught in foreign
language; language learning per
se incorporated as necessary
throughout curriculum. Student
population is both native
speakers of English and of the
foreign language.)

To become functionally
proficient in language that is
new to the student.

To master subject content
taught in the foreign language.
To acquire an understanding of
and appreciation for other
cultures.

1.2. Partial Immersion

Grades K-6

Students spend less than half the
school day studying content areas in
the target language

Approx. 50%

(Time is spent learning subject
matter taught in foreign
language; language learning per
se incorporated as necessary
throughout curriculum.)

To become functionally
proficient in language (although
to a lesser extent than is
possible in total immersion.)

To master subject content
taught in the foreign language.
To acquire an understanding of
and appreciation for other
cultures.
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2. FLES (Foreign Language in the
Elementary School)

Grades K-6

FLES refers to ongoing instruction by a
world language specialist trained in the
learning styles and needs of elementary
students. FLES programs today focus
less on the teaching of grammar and
more on the development of listening
and speaking skills as well as on
cultural awareness. Grammar is not
ignored, but learned indirectly rather
than through direct instruction. FLES
programs follow the natural sequence
of language learning: understanding,
speaking, reading and writing.

10-20%

(Minimum of 30-40 minutes per
class, 3-5 days per week.)

Time is spent learning language
per se.

To acquire proficiency in
listening, and speaking (degree
of proficiency varies with the
program).

To acquire an understanding of
and appreciation for other
cultures.

To acquire some proficiency in
reading and writing (emphasis
varies with the program.)

2.1. Content-Based FLES

Grades K-6

15-50%

The foreign language teacher
takes responsibility for teaching
certain portions of prescribed
curriculum in the target
language. Mastery of grade-
level subject content in target
language is the goal.

Mastery of grade-level subject
content in target language is the
goal.

To acquire proficiency in
listening, speaking, reading and
writing the foreign language.

To use subject content as a
vehicle for acquiring foreign
language skills.

To acquire an understanding of
and appreciation for other
cultures.

2.2. Content-Enriched FLES

Grades K-6

5-15%

The foreign language teacher
uses concepts from the
curriculum to enrich the program
with academic content. The
subject content is a vehicle for
target language learning and
reinforces academic skills but
the foreign language teacher
does not assume responsibility
for any part of the general
curriculum.

To acquire proficiency in
listening, speaking, reading and
writing the foreign language.

To use subject content as a
vehicle for acquiring foreign
language skills.

To acquire an understanding of
and appreciation for other
cultures.

3. FLEX (Foreign Language
Experience)

This type of instruction can
directly influence children's
attitudes toward future learning
opportunities, and it can lead to
a fuller understanding and
appreciation of cultures other
than their own.

The goal is not to develop
language proficiency, but rather
to introduce children to one or
more foreign languages and
cultures.

13




Program Benefits and Advantages
Children in FLES programs tend to demonstrate greater cognitive development, creativity

and divergent thinking than monolingual children. Research has shown that children who

have studied foreign language in elementary school show greater cognitive development

and tend to score higher on standardized tests.

Program Advantages Disadvantages

Type

Immersion | Total immersion is the most effective way | Total immersion also requires a teacher for
of developing foreign language each immersion class. Immersion requires
proficiency. teachers who are elementary trained and

experienced in the grade level to be taught,
Studies (Halloo et al., 1987; Swain & Lapkin, | who have near native proficiency in the oral
1991) have consistently shown that and written forms of the language, and who
immersion students do as well as, and may have knowledge of the culture.
even surpass, comparable non-immersion
students on measures of verbal and Not all parents or school personnel buy into
mathematics skills. the concept that students can learn just as
much in a foreign language as in their own.

Partial Partial immersion needs fewer special Students do not develop the same level of

Immersion | teachers; one teacher can serve two foreign language proficiency as students in
immersion classes for one half day each. total immersion. A consequence of this is
Enables students to understand, appreciate | that students may have greater difficulty
and interact with other languages and dealing with school curriculum in subjects
cultures. characterized by verbal abstractions.

FLES Incorporating content-based instruction into Students do not develop the same level of

Content- elementary foreign language classrooms foreign language proficiency as students in

Based/ provides a meaningful context for language total immersion.

Content- instruction while at the same time providing a

Enriched vehicle for reinforcing academic skills.

K-6 Enables students to understand, appreciate

and interact with other languages and
cultures.

Characteristics of Effective School Foreign Language Programs
Vital criteria to an effective Elementary World Language program are:

1. Access and Equity: all students have opportunities for second language study.

2. Program Goals and Intensity: goal for students must be consistent with the type of
program whether it be FLES (Foreign Language in the Elementary School), which
provides sequential language learning experience aiming for some degree of oral
proficiency, Immersion, where foreign language instruction is combined with content
from the regular curriculum or FLEX (Foreign Language Exposure), which provides
limited exposure to one or more languages for pre-secondary students.

3. Extended Sequence: Elementary and Middle School language programs are the solid
foundation for a long, well-articulated sequence of carefully developed curricula that
helps students through 12" grade develop increased language proficiency
(intermediate mid survival skills from ACTFL scale) and cultural competence.

14




4. Articulation: Students in a well-articulated program monitored by teachers,
administrators and parent groups such as our own Elementary Task Force, achieve
desired outcomes in a very consistent and equitable manner. Articulation of the
extended sequence is both vertical and horizontal.

5. Curriculum: the curriculum provides adequate time for teachers and students to have
the proper assessments such as the national oral/writing proficiency test.

6. Instruction: instruction is appropriate for the development level of students and
consistent with program outcomes and current professional practices.

7. Materials;ar e appropriate for the studentsd devel op
culture and language. The main focus on material whether printed or non-printed is
the teaching of communicative and cultural skills.

8. Evaluation: of student achievement and program success are in use and are
appropriate for the development level and individual needs.

9. Staffing: Programs should be staffed by certified teachers who have a high level of
proficiency in the language, as well as, a high level of cultural competence. Based on
ACTFL (proficiency scale) the teacher shoul d ;

10. Professional Development: An ongoing program of professional development should
allow teachers to advance in their levels of language, culture and classroom
instruction.

11. School and Community Support and Development: teachers work with entire school
community to integrate the world language curriculum into the school educational
program. Especially the elementary program makes use of parent and community
resources as well as administrative staff to provide enriching language experiences in
and out of the classroom.

12. Culture: the connection between language and culture is made explicit by providing
language instruction within a context of cultural experiences.

Caonclusion and Recommendations:
We would like to emphasize the following findings:

e Successful foreign language instruction at an early school age requires classes to
take place at the very least three to four times per week for 30 minutes each session
in order to build oral proficiency.

e Especially in the beginning stages of second language acquisition it is vital to speak
and listen to the language before ever writing in the language.

We urge the School Board to value the well-known benefits of foreign language instruction:

1. Childrenin FLES programs tend to demonstrate greater cognitive development,
creativity and divergent thinking than monolingual children.

2. Research has shown that children who have studied foreign language in elementary
school show greater cognitive development and tend to score higher on standardized
tests.

15



Chapter Four: Assessment of Community Support

One of the first key steps prior to developing a new program or modifying an existing
one is to gauge the level of support among key stakeholders for the proposed
initiative. Towards this end, our task group has devised the following plan of action.

The purpose of our group is two-fold. First, we were instructed to create a
standardize tool that would assess current levels of support for a world language program in
the Pine Richland elementary schools among Pine Richland community members. Secondly,
we were charged with developing the methodology for dissemination of the tool, data

collection as well as final reporting and analyses.

Survey Tool

The survey tool comprises seven questions. A sample of the tool is attached in
Appendix B. The first question intends to profile the respondent. Our goal is to reach parents
of children currently enrolled in the Pine Richland School District. Question two aims to
measure degrees of agreement or disagreement with six statements about the value and/or
benefits of a world language program in the elementary schools. The next two questions aim
to assess preferences for the timing and frequency of world language classes. Question five
focuses on evaluating the perceived importance of certain underlying qualities of a world
language program. The sixth question offers some education about two different approaches
to teaching world languages to students and aims to measure if the respondent has a
preference for either method. The final question simply asks if a language other than English
is spoken at home. An open-ended comments box is provided at the end for any additional

remarks or observations.

Methodology

After much discussion, members of the task force decided that the most efficient and
cost effective method for disseminating the survey tool is through the Friday Flash
vehicle. We will post a series of announcements prior to fielding the actual survey in order to
promote interest and educate the community about our efforts. Once the survey is posted,
we will field the tool for 4-6 weeks. For greater easy and usability, we will ask participants to
submit their responses online. We believe that this approach will expedite data collection
efforts. Final reporting and analyses will follow 2-4 weeks after final data collection. In
addi tion, we wi || be able to track the actual nu

more broadly examine extent of interest from the community.
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Current Support via Other Venues
Use of World Language in Class Curriculum

Currently, when appropriate and feasible, we have a number of teachers who
interject the use of specific words in other languages in their current curriculum to further
reinforce the value of understanding world languages. In many cases, it adds value and
diversity to their lesson plans making learning more fun and interesting for the students. One
example is our own committee member Constance Karrs, a third grade PR elementary
teacher, who introduced Russian to her students and was pleasantly surprised by their

enthusiastic reception.

After -School World Language Program
Since 2003, Hance Elementary has offered an after-school Spanish program

available for all elementary students from kindergarten through fifth grade. The program is a
private initiative by two native Spanish-speaking parents and is strongly supported by the
School Principal, Dr. Pysch. During the past three years, Maria Osio, a parent of two middle
and high school students, has served as instructor of the after-school Spanish lessons.
Initially, given that two language instructors were available, classes were offered from
Monday to Thursday. Enrollmentin 2003 and 2004 exceeded 65 students. Classes were
segmented into three sections, grouping kindergarten and 1st grade; second and third; and
fourth and fifth grades. Since 2005, Maria Osio has been the only language instructor and
the enroliment has oscillated between 20 and 25 children. Although the program is offered to
all grades, approximately 90 % of the participating students are in kindergarten, first, second
and third grades.

The after-school Spanish program runs the complete academic year divided into four
nine-week sessions. Most children continue throughout the school year, advancing from
beginners to intermediate levels. By the second grade, students are able to greet, ask and
receive commands, identify days, colors, dates, numbers, food, clothes, and weather and
can follow a calendar. Many students continue to take Spanish through the elementary
school years. This experience has shown that young children have a solid disposition and
ability to learn a new language, absorbing new vocabulary in a natural way, without

translation while playing games.

World Language Club

Currently, there are 28 students in the World Language Club. These members

engage in a number of activities that help promote the benefits of world language studies.
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Most recently, the club hosted a World Language Festival in March 2008. A total of 75
students attended ranging from pre-kindergarten through eighth grade. The goal is to make
the festival an annual event. A total of four cultures were represented. They include France,
Germany, Japan and Spain. The club hopes to expand their efforts next year and include a
fifth station to represent a fifth culture.

Hosting International Students

The Pine Richland School District has hosted a number of world exchange students
over the years through a formalized program, American Field Services (AFS). AFS is an
international, voluntary, non-governmental, non-profit organization that provides intercultural
learning opportunities to help individuals develop the knowledge, skills and understanding
needed to live in an increasingly global environment. In the School Program, AFS students
live in a different culture for as long as a year, typically one academic year, or for shorter
timeframes such as a semester or trimester. These students live with a host family and

attend a local secondary school as full-time students.

In the last three years, Pine Richland has received one representative AFS student
from Egypt, Italy, Switzerland, Finland, Germany and Japan. Likewise, we have returned
students to Argentina, Chili, France, Italy, and Latvia. Since 2005, PR has hosted four
students from Germany and returned four students through The Friendship Connection,

Inc. This four-week home and four-week abroad exchange program is designed for
American high school students studying German and German high school students studying
English. The goal is to provide an inexpensive, "on-going" exchange program which would
enable the American participants to enhance their ability to speak German, develop a
greater appreciation of the German culture, and ultimately, foster lasting friendships with

their German partners.

Friday Flash Tid -Bits

Members of our task force are currently working on comprising brief bits of
information about the benefits of learning World Languages in order to educate parents in
the district and the greater community. We will use published findings from various university
and independent research studies that champion the value of world language studies for
existing students.Our i ntent i s -btia spdo sday Fladihesergrothen wieek.

18



Task Force Membersd

Prof

| es

Christine Misback

Christine Misback moved with her
family to Berlin, Germany for 3.5 years,
learned to speak German and traveled
extensively throughout Europe. Her
sons attended the JFK Schule, a
bilingual/bicultural school run as a
cooperative between the U.S. and
German governments. Currently in 6th
and 9th grades, her sons are studying
German | and Honors German IV
respectively in the PRSD. Her family
hosted a German exchange student for
one month and her eldest son will
exchange to Germany for one summer
month through the Friendship
Connection. She hol
degree in physical therapy from the
University of Maryland and has worked
as a licensed physical therapist and
administrator in sports medicine and
orthopedics for 13 years.

Maria Osio

Maria Osio is a native of Spain. She
has lived and worked in the United
States, Puerto Rico, Venezuela and
Germany. For the past 15 years, Maria
has been involved in teaching Spanish
as a second language to children and
adults. Currently, Maria is a Spanish
instructor at the Art Institute of
Pittsburgh. She is fluent in English,
Spanish and German. She holds a
bachel ords degree i
administration from Unitec in Venezuela
and has worked in the private insurance
industry and as a coordinator of
bilingual programs for the Hispanic
Community.

Constance Karrs

Constance Karrs is currently a third
grade teacher at Richland Elementary
School. She recently introduced her
students to the Russian language and
culture, and was pleasantly surprised
by their enthusiasm and success. She
received a B.S. in education from
Edinboro State University with minors in
English and Russian and an M.A.T.
from the University of Pittsburgh.
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Kathia Kennedy

Kathia Kennedy is originally from Costa
Rica and is bilingual in Spanish. Much
of her career has been in health
services research primarily working with
Ministers of Health, government
contractors abroad and international
research funds. She holds an MBA from
University of Pittsburgh. She is raising
her two children bilingual in Spanish.

Wendy Compernolle

Wendy Compernolle is the President of
the Richland Elementary PTO. She is
also the Chairperson, EHE
Parent/Teacher Liaison Committee.
Wende has travelled internationally and
for 21 years she has lived in the
Dominican Republic for 6 weeks during
each year. She speaks Spanish and
holds a B.A.in Speech Communications
from Penn State University.

Julie Maley

Julie Maley is a stay at home mother of
four children with a Bachelor of Science
in Nursing. Her children think that she is
the Worl dbés Best M

Alexandra Batouyios

Alex Batouyios is a Spanish Instructor
at Pine-Richland High School. She
teachers levels | and Ill. She has
studied in Costa Rica and Paris. Alex
speaks English, Spanish, French and is
currently teaching herself Greek. She
holds a Bachelor of Science in Spanish
Education K-12 with minors in French
and Latin American and Caribbean
Studies from Clarion University.

Fadoua Louidy-Smith

Professor Louidy-Smith teaches
Communications and Rhetoric at
Slippery Rock University. She has lived
in Morocco and Tunisia. Fadoua
speaks French, Arabic, Spanish and
English. Her MA degree from the
University of Pittsburgh is in
International Affairs and she is a
Doctoral Candidate in Communications
and Rhetorical Studies at Duquesne

University.
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Diane Todorowski

Diane is a registered ER nurse at
Allegheny General Hospital. Her
bachel orsd degree i
of Pittsburgh. She is the mother of 5
children. Though Diane has no
international experience, her husband
frequently travels abroad for business.

Lisa Knapp

Lisa is a former teacher at Eden
Christian Academy for grades 4-8 who
is now a banker. She has lived in
Spain. Lisa speaks Spanish along with
a little French and Italian. Her diploma
is from Slippery Rock University, her
M.Ed. is from University of Pittsburgh
and her MBA is from Duquesnhe
University. Li sads:s
Foreign Language Education and
Accounting.

Joe Hudock

Joe is an attorney holding a degree in
history and law from Georgetown
University and the University of
Pittsburgh School of Law. He speaks
German and has visited Europe on
several occasions.

Gisela Spallek

Gisela is CEO of Spallek.com and S3
Web Technologies, and two Internet
companies for Health Care
Professionals. She speaks German at
home with her children ages 10 and 6
who are bilingual. She also teaches her
nei ghborods son oncg¢
German. Gisela was born in East
Germany and lived there until 1996.
She studied for her PhD in Moscow,
Soviet Union and at Columbia
University of New York in 1989-91.
Gisela has lived in Germany, Soviet
Union and the USA. Gisela speaks
German, Russian and English and has
earned an MD and PhD from Germany
and an MSBA from Temple University.
Her original degree is from Magdeburg,
Germany. Her daughters have enjoyed
spending the past two summers with
their grandparents in Germany.
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Mildred Sierra

Mildred is a homemaker and mother of
4 children who are bilingual in Spanish
and English. She is originally from
Puerto Rico and is also bilingual in
Spanish and English. Mildred has a
Bachelor of Science/Information
Systems from the University of Huston
in Texas. Though, not a teacher,
Mildred tutors children in Spanish.

Kristen Zappa

Kristen is a full-time mother of 3
children. She speaks Spanish and has
traveled abroad. Kristen holds a
Masters Degree in Human Resources
Management from Rutgers University
and Miami University.

Donna Stephenson

DonnaisPR6s Head Fi el
Coach, RES PTO Treasurer, Act 72
Committee Member, Act 1 Consultant,
Strategic Planning Committee Member
and High School Expansion Committee
Member.

Roulah Farah

Roulah is the mother of 2 college
students and one 7" grader. She is
working on a degree in Business,
Computers and Technology. In
Lebanon, Roulah was a Science and
Math teacher. Presently she teaches
Arabic. While working at Lengua
School in Pittsburgh, Roulah taught
French, ESL and Arabic. She has lived
in Lebanon and the US. Roulah has
traveled throughout Europe and the
Middle East. She speaks English,
Spanish, Arabic, French and studies
Italian. Mrs. Farah holds a Bachelors of
Economics and a minor in psychology
from the American University of Beirut.
For her final project in Curriculum
Development, Roulah has chosen to
work on World Languages at the
Elementary Level at Pine-Richland.
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